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Elementary Education K-6 Program Completer

Description: The data on Evidence 29 represents a single case study of the effectiveness of a K-6 completer who is
teaching for the third year at one of the WTEP’s partner school districts.

Evidence is provided for both aspects of CAEP R4.1: the K-6 completer effectively contributed to P-12 student
learning growth and effectively applied the professional knowledge, skills, and dispositions that the preparation
experiences were designed to achieve. See the rationale below and the table of contents for links to the data and
analysis.

Rationale: The majority of completers in the WTEP are from the Elementary Education K-6 program. Thus, a case
study of the effectiveness of a completer from that program is representative of the overall program effectiveness. The
P-12 student learning data included are from a proprietary student assessment rather than a teacher-created assessment
and demonstrate marked growth as shown in the included analysis. The teacher effectiveness ratings provided are from
the Arkansas proprietary TESS evaluation and were rated by the administrator who evaluated the teacher in her second
year of teaching. The included alignment of TESS standards to the InNTASC standards demonstrate that the WTEP
preparation experience was designed to achieve is also included making these data relevant, verifiable, and

reiresentative. The teacher was rated effective or hiihli effective in aiiliini InTASC standards 1-8.
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Data Analysis for P-12 Student Learning Growth Data — (data on following page)

Evidence that the K-6 Completer effectively contributes to student growth is provided in the analysis and AIMSweb
Report for third-grade math students. The analysis of the data is provided below, and the AIMSweb report that was
analyzed follows on the next page. The P-12 learner data is from a proprietary assessment rather than a teacher-
created assessment. The data represent effectiveness in the teacher’s third year of teaching.

Completer Impact on P-12 Student Learning
3'd Grade K-6 Completer

The document shown below is a Tier Transition report from AIMSweb for the 3™
grade Math classroom of a WTEP Completer of the K-6 Program. The document
demonstrates the effectiveness of core and intervention instruction by the 3™
grade teacher in the following ways:

1. Demonstrated growth from fall to spring in Tier 1 in the graphic at the top. 37%
of the class was at low risk in Tier 1 in the fall and 67 % of the class was at low risk
in Tier 1 by the spring.

2. The Rate of Improvement (ROI) and Student Growth Percentile (SGP) both
increased from fall to winter and again from winter to spring.

3. From fall to spring students demonstrated a Rate of Improvement
in Math of 1.39 and a Student Growth Percentile of 64.
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AIMSweb Report for Third Grade Math Students of K-6 Completer — (see analysis above)
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Analysis of Effectiveness Data for WTEP Elementary Completer — (principal’s rating form on following pages)
Evidence that the K-6 Completer effectively applied the professional knowledge, skills, and dispositions that the
preparation experiences were designed to achieve is provided in the table below. The summary table of the data is
provided below, and the raw data follows on the next six pages in the evaluation report that was analyzed. The
teacher was evaluated using the proprietary Arkansas TESS assessment that is used to evaluate all teachers in the state of
Arkansas. The WTEP also uses TESS to evaluate clinical interns. An alignment of the TESS domains to InTASC and
CAEP Standards is provided in the following pages of this case study. See analysis of the data below.

Completer Effectiveness Evidence

The Formal Teacher evaluation document shown below was submitted to the
WTEP by a K-6 Elementary Education completer who is currently in her 3" year of
teaching in a local school district. At the time of the evaluation in 2019, she was a
2" year teacher of a 3™ grade class.

The performance ratings are aligned to the Arkansas Teacher Excellence & Support
System (TESS) rubric descriptors. The ratings and principal comments can be
viewed in the document attached, and they have been summarized in the table

below.
TESS Domain & Component Descriptor Principal’s Effectiveness
AR Teachers in Years 1-3 are not scored on all components. Rating
Domain 1 Planning and Preparation
1a Demonstrating Knowledge of Content & Pedagogy Effective
1d Demonstrating Knowledge of Resources Effective

Domain 2 The Classroom Environment

2a Creating an environment of respect and rapport Highly Effective
2b Establishing a culture for learning Effective
2¢ Managing Classroom Procedures Effective
2d Managing Student Behavior Effective
2e Organizing Physical Space Highly Effective

Domain 3 Instruction

3a Communicating with Students Highly Effective
3b Using questioning and discussion Effective

3c Engaging Students in Learning Highly Effective
3d Using Assessments in Instruction Highly Effective

Analysis of the Teacher Effectiveness Data

The WTEP completer in her second year of teaching was rated by her principal on 11 of the 22 TESS components in 3
Domains, as shown on the rating form on the following pages. It is important to note that Arkansas teachers are not
rated on all 22 TESS components until after the third year of teaching. The teacher was rated Highly Effective in
45% of the ratings. The Highly Effective ratings in TESS components 2a, 2e, 3a, 3¢, and 3d are directly aligned to
the preparation experiences in the WTEP associated with InTASC standards 1, 3, 4, 5, 6, and 8 and CAEP
Standards R1.1, R1.2, and R1.3 as shown on the TESS alignment chart linked in the Table of Contents of Evidence 29.

The teacher was rated Effective in 55% of the ratings. The Effective ratings in TESS components 1a, 1d, 2b, 2¢, 2d,
and 3b are directly aligned to the preparation experiences in the WTEP associated with InNTASC standards 1, 2, 3,
4, and 8 and CAEP Standards R1.1, R1.2, and R1.3 as shown on the TESS alignment chart linked in the Table of
Contents of Evidence 29. Together, these effectiveness provide strong evidence that WTEP completers can effectively
apply the professional knowledge, skills, and dispositions that the preparation experience was designed to achieve.
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WTEP Completer Formal Observation Form Rated by Principal (see data summary and explanation above)

Formal Observation - Educator Alar 2019 - Eatings

Bt
P-|I|:|l ol L By

AR Educator Eubric

Code & Description Ratings:

L P E HE.
Arkanzas - Edncator Bubric
Dipomain 1 - Planning and Preparation
1a - Demonsoabing Knowledze of Content and Pedagogy | I= [
Activity: [ | 3 I
Rating
Imeffective [Frogressing Effective
The teacher’s plans and The teacher's plans and The teachers plans and
praciice display litde jpractice reflect some practce reflect solid
knowledee of the comtent, |awareness of the important [knowledge of the content,
prerequisite relationships  |concepts in the discipline, |prerequisite relationships an-id:emmofthe
betwesn different aspects  [prerequisite relatonships  |between mapoTtamnt discipline. The teacher
of the contant, or the [betwaen them and the concepts, and the v i
instructiomal practices instuctional practices instructional practices i
specific to that discipline. |specific to that discipline. |specific to that discipline. (and misconceptions when
Evidence

Fommal D‘trsm‘atluuh}m
e are going fo lem mara i Faw o vl

Fommal D‘trsm‘atluuh}“
[ I iRl ThEs I3 vary good infring

the teacher make:s a comme |

Comments
1b - Demonsrating Knowledze of Smdents | | | [
Rating
Ineffective [Prosressing Effective [Highly Effective
The teacher demonstrates |The teacher indicates the  |The teacher actively seeks [The teacher actvely seaks
little or no knowledze of  |importance of knowledge of sadents’  [knowledze of studenss’
smadents’ understanding shodents” backgrounds, culfues, [backsrounds, oolhumss
culnares, skills, laneumge  [hack grounds, coltares, skills, lanmmaze ckills, lanzumze
7, imterests, mmd [skills, langnags proficiency, interests, and [proficiency, inferests, and
special needs, and does not|profciency, interests, and  |specizl nesds. and attzine  [special needs from a
zesk such mmderstanding.  |special needs, and atmains  |this knowledze for growups (variery of sources, and
this knowledze for the of stdears. artains this kmowledze for
class as a whole. inedividnal snudents.
Evidence
Fommal Observation by
the teacher makar har way ovar o a siudenr that is kaving difficuity, she spends tme helpimg coaching her, she
Fuas the studert read o her
Comments
1c - Seting nstuctional Ouecomes [ I | [
Rating
Ineffective Effective Highly Effective
umsuitable for students stated a3 poals reflecting  |stated as goals that can be
represent mwivial or low- high-level leaming and  |assessed reflecting
level leaming, or are stated i mnﬂumstan:h:ﬁ rjgu:u'cu.sl&ammgand
oaly as actvites. They do |combinatgon of activides |They are suitable for most |onrmicuhon standands, They
ot pe:mlt*.mb]em.eﬂnds and goals, some of which |smdents in the class, represant different types of
of assessment. represent different rypes  |comtent, offer oppormnities
of learming, and can be fior both coordination and
aszessed The oubcomes  |integration, and take the




Evidence 29 Case Study Elementary Completer Effectiveness

CAEP Standard R3.2, R4.1

Williams Teacher Education Program (WTEP)

1d - Demonsirating Enowledze of Rasources | l I | |
Activity. | 1 |53 | |
Rating

Ineffective Effective IHighly Effective

The teacher demonstrates  |The teacher demonstrates | The teacher 1= fully sware |The teschar seaks out
lirtle or no familiariry with some familiariry with of the resources avatlable |resources inand beyond
IesouTCes t enhance own ; the schiood or the schiool or district in
knowledge, to use in district to enhance own [professions] organizations,
teaching, or for students  (distnct fo enhance own knowledge, touse in on the Infernet, and in the

who need them The 3 teaching, or for stadents  |commummity o enhance
teacher does not seek such teaching, or for siudents  |who need them o knowledze. fouse in
knoaledee. teaching, and for siudents
(whio need them
Evidence
Comments
12 - Designing Coherent Instmiction | | | |
Rating
Ineffective IProgressing Effective IHighly Effective
The series of leaming The series: of leaarming The teacher coordinates  [The teacher coordinates
EXpETIEnCes is poorly expeniences demonstrates [knowledge of content, of [knowledze of content, of
alizned with the [partial alinment with smidents, and of resources (smudents, and of resources,
instuctional outcomes and (insmiciional eotoomes, o desizn a semies of to desiEm A semies of
does not represent a and somme of the lpaTming experiences learming expeniences
coherent stucture. The experiences are likely o |aligned toimsmmctions]  |aligned to instmactional
expeTiences are mutable |enzage smdents in ouboommes and suitable for (outcomes, diffsrentizted
for only some smidents. sigmificant leaming. The |zroups of smdents. The  (wheme iate to make
lezzon or umit has 3 lessom or it has a clear  |them switable 1o all
recoEnizaile stoochure and |struchure and 1= likely to |sedents and likely to
reflects partizl knowladss |engage smudents in enzaze them in significan:
of smdents and resources. |sigmificant learming. learning. The lesson or unit
stucture is clear and
allows for different
[pathways according o
smudent needs.
Evidence
Comments
1f - Desizning Student Assessments I I | I
Rating
Ineffective [Progressing Effective [Highly Effective
The teacher’s plan for The teacher's plan for The teaches’s plan for The tescher's plan for
aszessing smdent leaming |smdent assessment is smdent assesmeant 15 smudent assessment is fully
contains no clear criteria  [partially slipned with the  |aligned with the aligmed with the
of standards, is poorly msimciional eutoomes, msiructional ouicomes,  |[instroctions] owioomess,
alizmed with the ravithonat clear criteria, and |uses clear oriteria, and i3 [with clear criteria and
instructional cutcomes, or [inappoopriate for at least  |appropriate to the needs of standards that showr
i inappropriate for many  (some stdents. The teacher|smdents. The teacher evidence of sindent
siudents. The results of  |intends touse sssessment  [intends fo use assessment |confribation to their
aszecsrment have numimal  [results to plan for fofure  |results to plan for futare  |[development. Assessment
impact on the designof  |[imstmuciion for the class a5 |nstrection for groaps of  [methodologies may have
furtnre mstmction. a whole sidents, Ibeen adapted for

individnals, and the teacher
iofends to nss sssessrment
resnlf: to plan fiore
imsimciion for mdividusl
students.

Evidence
Comments
Diomain 2 - The Clzssroom

Environment

- Cresting an Enviromment of Bespect and Fappon
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Ativity: I I I [5F
Rating
Ineffective [Progressing E ffes tive [Highly Effective
Classroom imteractons,  (Classroom inferactions,  (Classroom interactions (ClassToom interactons
both bemvesn the teacher  [both betwesn the teacher  [berween the teacher and  [between the teacher and
and smdents and among  |and stedents and amonz (students and among individnal sdents are
smidents, are negatve, sdents, are generally students are polite and [bighiy respectful,
inappropriate, or appropriate and free from  |respectful, i reflacting zemne wamith
insensifive fo students’ conflict, bt may be izeneral warmth and and caring and sensitivity
cultural backprounds and  |characterized by caring, and are appropriste|to stdents” cultores and
are characterized by occasional displays of o the culfural and levels of developmens.
sarcasm put-downs, or imsensitivity or lack of developments] diferences |Smdants themsalves ensure
conflict. responsivensss to culnmal [among groups of students. [high levels of civility

or developrmental among members of the

differences amonz class.

stdents.

Evidence
Formal Observation by

O class tody we @ going to gat o know M [ = vy 1o 1se the inams in the bag 10 gor to know har
Formal Observation by Shammon Fish
ok libe the second graders that came and toured Lozt week, whar diid they see whem they came o the
classroom, what could they fell about the calimroom, maybe about tungs T ike?

Formal Observation by

The shudents are eaper fo reg o the feacher

Comments

2t - Establishing a Culnme for Learning .

Activity: =13

Rating

Ineffective E ffec tive [Highly Effective

The classroom The classroom culture is  [High levels of smdent

EVITomment Conveys 3 characterized by high energy and teacher passion

negative culiure for expectation: for most for the subject create a

leaming, characterized by smudants and genmine rulnme for leaming in

lowy teacher comnitment conmmitment to the sobject [which everyone shares a

o the sabject, low Iy both teacher and [beliaf in the importance of

expectatons for stadent students, with students the subject and all smdents

achievernent, and little or demomstrating pride in (hold themsebves to hizh

oo shudent pride in work. thedr wok standards of performance—
for example. by midating
iprovements to their
ok,

Evidence
Formal Ohservation by

Ok class today we @ going o ga o o

Formal Observation by
What do the Bays Sgnfi:

Formal Ohservation by

The shudents are eaper fo respond o the teachar

Formmal Q‘trsa'val:i.uuh}ﬂ
the feacher makes a commat tRat TS &5 very good iglerring

and try o wse the Thems in

the bag o ger to know her

Fommal Observation by h

dip you undarstand, of a candy shap, = that a geod way to begin a semence”

Comments

¢ - Managing Classroom Procedures -

Activity: 13

Rating

Ineffective DETEISNE E ffec tive [Highly Effective

Much instructional fme is [Some nstoctions] fime is (Little insooctional tme is |[Stodents contritate to the
lost because of meficent [lost becase classroom lost becanse of classroom |seamless operation of
classroom routines and ines and procedures  (rountines and procedures  |classroom routines and
procedures for ransitons, |for ransidons, handline of (for ransitens, handling of [procedores for ransitons,
handling of supplies, and  |supplies, and performance [supplies, and performance |handling of sopplies, and

CAEP Standard R3.2, R4.1
Williams Teacher Education Program (WTEP)
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performance of of nonimstructional duties  |of noninstroctional dities, of

noninstactional doties. are only partially effective. [which ocour smoothly: i iomal dhaties.

Evidence

Formal Cheervation by

Srudenits have a graphic oremizer: the teacher nemunds them fo put their mame on their paper, and thew neview

the sreps with them

Formal Observation by

Ok I'm gone to hand these out do ithe Best you can

Comments

2d - Managing Smdent Behaviar [ I+ [ |

Activity: [ EE [ |

Rating

Ineffective DETESSINE E flective [Highly Effective

There is oo evidence that appears that the teacher |Standards of conduct Standards of conduct are

standards of conduct have made an effort to appear to be clear to clear, with evidence of

been established and litfle |estsblish standards of smadents, and the teacher |smdent participation in

or no teacher mondtoring  |conduct for sdents. The |[mondtors sudent behaior |sefting them The teacher's

iof stodent behavior teacher mies, withuneven |against those stsndands.  [monitoring of stadant

Fesponse 1o shadent results, bo monitor smdent (The teacher's response to [behavior is subds and

nisbehavior is repressive  [behavior and respond o [smadent mishehanor is [preventve, and the

or disrespectful of smdent |stodent nushehavior spproprate and respects  [teacher’s response to

i zmity the smdents' dignity. smdent mishehanior is
sensitive o mdvidnal
sdent needs. Smdants
take an active role in
Imonitoring the standards of|
[behavior

Evidence

Formal Observaton by

the srudents are well bahaved and are engaged with the feacher

Formal Observaton th
the feacher iz wp and I HORUTOFTAE Student work ad progress

Comments
2e - Crganiring Physical Space )
Actvity: 5F
Rating
Ineffective [Progressing E flective [Highly Effective
The physical envirommens |The classroomm is safe. and |The classToom is safe, snd |The classroom is safe, and
is mnsafe, or some shidents |essenfial leaming is leamming is accessible o |the physical environment
dom't hawe aocess to accessible to most all smadents; the teacher  |ensures the lesming of all
leamine, Alizmoment smdents; the teacher's nse |ensures that the phyzical  [students, inchading those
betwesn the phyzical of physical resources, i fith special nesds.
amanmement and the inclnding commpuater approprate to the learnins Stadents contmne to the
lesson activities is poor.  |technology, is modemstely |acovites. The tescher [use or adaptaton of the
effective. The teacher may makes effectivense of  [physical enviromment to
arermpt to modify the plrysical Tesoumces, advance learming.
Iphysical amengement to (inchading conmpaser Technology s used
suit leaming activities, rechnology. ckillfully, as appropriate to
Mith partial saccess. the lesson
Evidence
Formal Ohbservation l:l:._
the clazzmoom is orgamized @ conducive to leaming
Comments
Diomain 3 - Instruction
3a - Commumicating with Students I | | e |
Activity: I I I [sE |
Rating
Ineffective DETEsSIng E flective ighly Effective
Expectztions for lesmning, |Expectations for leaming, [Expectstions for learming, [Expectations for learming,
directons and procedares, |ditections snd procedures, (directions and procedures, |divectons and procedures,
and explanations of and explanations of and explanations of and explanations of content|
comfent aTe wmolesr or content are clarifed after  |comsent are clear o are clear to smydents. The

CAEP Standard R3.2, R4.1
Williams Teacher Education Program (WTEP)
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smdents. Compminications teacher's oral and written

teacher's use of lanmumge  [teacher’s use of language  |are appropriste for CommmicAtion is clear and|
Contains ermors or is s comrect but may notbe  [students’ coliures and expressive, appropriste for
inappropriate for smdents” |completely sppropriate for |levels of development students’ multores and
cultures or levels of sidents” culnures of levels levels of development, and
deval oprmant of developrment antcipates possible smdent
[ MisConCEpions.
Evidence

Formasl Cbservation b}m

We are gaing to lamm more i Raw to fer

Formal Observation by

What do the bayvs signghe”

Formal Observation by
the feacher drows anet

the feacher makes a comma i

Formal Observation by

TR
in her bag, becmuse you have chapped lips

Formal Observation h}*
¥ Ihis i5 vy pood ipferring

tha Bae, wha i3 this, chap stick, the ks student why she might have thiz

if you can spell kydrated then wrtte it down, [fmot wrtie down something else, "wiy would I carry around o

warer horrle”

Formal CObservation h}m

teachar wies vocabulary with the o

chailenger them

Formal Ohservation h}W
& poap

W @ FOIE o dectds W i

satencas. Wiy do we need ro do that” In arder for us fo be able to explam it

Formal Observation by

it will be wromg

Formal Observation h}*

die you understand, o @ candy shap, 5 that a gooed way fo begin 0 sentence”™

emis thent helps their imdersianding, grade lovel approprioie and aiso

i are, pleae write where if is happenng, plaase Write complete

Comments
3b - Using Questioning snd Discussion Techniques I | |« [ |
Activity: | I ] |
Rating
Ineffective Progressing E flective Highly Effective
The teacher's questions are [Some of the teacher’s Miost of the teacher's Cestons reflect high
lo-level or inappropriate, |questions elicita questons elidta expectations and ane
eliciting limited student  |thoushiful response, tat |thoughtil response, and  |[oulnmally and
participation and recitation (most are low-level, posed |the teacher allows developmentally
rather than discussion. in rapid succession. The  (suffcient time for appropriate. Smdents
teacher's attempts to smidents to answer. All fommilate many of the
engaze all smdents in the  [smdents participate in the [high-level questions and
discussion are only discuszion, with the ensure that all vodces are
[partally soccessful reacher stepping aside heard.
when appropriste.
Evidence

Formal Observation by
m e it iz car By, she mks students "ok, what iz this?"

the teacher draws an itam i

Formal Observation by

ok like the second graders tha? came and foured Last week, what did they see whan they came inio the
clasmroam, what could they tell about the calsmroom, maybe about things I lika?

Formal Observation by
ok will” whar do you heve, will has his glasses case, why does ke have that™

Formasl Observation h}m
teacher wses vacabulary with the shudenizs that helps their imderstanding, grade lovel appropricie and also

chailenges them

Cominents

3¢ - Engaging Smdents in Learning [ I I [« |
Activity: [ | | [5E |
Rating _ .

Ineffective Progressing E fective ghly Effectve
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Activities and Activites and Activities and Stadents, throushout the
Assigmments, matesials, ascigmments, materizls,  [assignments, matsrials,  [lessom are highly
and groupngs of students (and sroupings of sudents  |and roupines of sudents |miellechually engaged in
are inappropriate forthe  |are partially appropriate to |are fully sppropriate for  |significant leamning, and
instuctional oucomes or  |the memoctons]l mecomes |the insouctional cubcomes make material
smdents’ culfures or levels |or smadents’ oulnmes or and stadents' cultures and (confributgons to the
of understanding, resulfing [levels of mderstanding.  |levels of understanding.  |activities, sdent
in little infellecteal resulting in moderats All students are enzazed  |sroupings, snd materials.
enmagement. The lesson  (mtellaciual engagement.  |inwork of a high level of |The lesson is adaptad as
heas o struchore or is The lesson has a rizor. The lesson's [necessary to the neads of
poorly paced. Ireco nizable sacnme, but (stuchre is coberent. with [individoals, and the
that stmchore is not fully  (appropriate pace. sucihme and pacing allow
Imemintaimed for stadent reflection and
closure.
Evidence
Formal Observation by

Ok cles today We are Somg o gat mhm‘!lb:._mdfm‘mmem:rm in the bag to gat to know har

Formal Observation by

OF lets put i on 0w OFE@ICET, 5)

has the orgaizer propected on the board

Formasl Observation h}m
the studenizs are well be, amd e engaged with the reacher

Formal Ohservation tl]._

ok the maxt ome 5 for you, I wamt you fo nom arownd or ger up and ger one item from your back pack, ok just a

Jow more secomds

Formal Observation by
ok lets use DoJo and randomy wse it fo choose someone to share with us
Comments
3d - Using Assesgment in Insmucaon [ | I [ |
Activity: I I | 3 I |
Rating
Ineffective [Progressing E fective [Highly Effective
Azzeszment is not used in  [Assessment is eocasionally|Assessment is regularly  |Asseszment is used ina
instruction, either throngh wsed in insmaction, nsed in nstruction, sophisticated mannes in
momitorng of progress by (throwsh some monitoring  |through self-assecsment  |mstroction, throush stdent
the teacher or students, or |of progress of learming by |by students, monitoring of [volvement in esteblishing
through feedback 1o the teacher and or progress of learming by [the assessment ariteria,
smdents. Sdents are cidents. Feedback to the teacher andior self-assescment by
umaware of the sssessment [stodenfs iz uneven snd  |smdents, and high-quality |sfudents, monitonne of
criteria msed to evalnate  (stodenfs are aware of only |feedback to smadents. Iprogress by both smdents
their work come of the assessment  (Smdents are fally aware  |and teacher, and hizh-
criteria wsed to evaluste  [of the assessment aiteria |quality feedback o
their work. nsed to evaluate their students from a variety of
Wk SOUTTES.
Evidence
Formal Ohservation h}q
Srudenitz have a graphic orgamizer; the teacher nemimds them fo put their mome on their papar; and then neiew
the stems with them
Formal Observation by

the feachar i yp and T HORITOFTIE Student work aad progress

Formal Observation by

ok the maxt one 5 for you, Twant you fo nom around or ger up and ger one item from your back pack, ok justa

Jow more secomds

Formsl Chservation h}%
is

ok will” whar do you have, wiil

Formal Observation by

glasses case, why does he have that”

the feacher makes her way over o a student that is kaving dyficulty. she spends ime helmng coachine her, she

ke the shudear read ta har
Cominents

3e - Demoasoating Flexbility and Fesponsivensss

Rating

[Imeffective

[ TR IR | S T

’h’ugrﬁ:i:n.g

|E fective

L TRUR S

rzuguy Effective

CAEP Standard R3.2, R4.1
Williams Teacher Education Program (WTEP)
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Evidence 29 Case Study Elementary Completer Effectiveness
CAEP Standard R3.2, R4.1
Williams Teacher Education Program (WTEP)

Alignment of TESS Domains Scored to INnTASC and CAEP Standards

InTASC CAEP

TESS Domain 1 Planning and Preparation Alignment | Alignment

la Demonstrating Knowledge of Content and Pedagogy 4 CAEPRI1.2

1b Demonstrating Knowledge of Students 1,2,7 CAEPRI1.1,

R1.3

lc Setting Instructional Outcomes 1 CAEPRI.1

1d Demonstrating Knowledge of Resources 1 CAEPRI.1

le Designing Coherent Instruction 1,4,7 CAEPRI1.1,

R1.2,R1.3

1f Designing Student Assessments 6 CAEPRI1.3
InTASC CAEP

TESS Domain 2 The Classroom Environment Alignment | Alignment

2a Creating an environment of respect and rapport 3 CAEPRI1.1

2b Establishing a culture for learning 3 CAEPRI.1

2¢ Managing classroom procedures 3 CAEPRI.1

2d Managing student behavior 1,2,3 CAEPRI1.1

Je Organizing physical space 3 CAEPRI.1
InTASC CAEP

TESS Domain 3 Instruction Alignment | Alignment

3a Communicating with students 5 CAEPR1.2

3b Using questioning and discussion techniques 8 CAEPR1.3

3¢ Engaging students in learning 1,3,4,5,8 CAEPRI1.1,

R1.2,R1.3

3d Using assessment in instruction 6 CAEPRI1.3

3e Demonstrating flexibility and responsiveness 5 CAEPRI1.2
InTASC CAFP






